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ABSTRACT
This is a study of values and value systems of

various groups of elementary school pupils from ages nine to twelve.
The research is based upon Milton Rokeach's (1968) conceptualization
of values and value systems and upon his methodology of value
measurement. A two-fold purpose of the study is stated: 1) to modify
the Pokeach Value Survey in order to make it a more appropriate and
reliable instrument for use with 9 to 12 year old pupile and, 2)
utilize the modified instrument to investigate differences in the
value preferences among subgroups of the population sampled. Several
tentative implications for educational practice of the findings of
these and related studies and for further research are identified.
Seven tables which summarize the measurement instrument and the
results of the value survey are included. (Author/SHM)
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Pokeach (1971a) and Kehoe (1972) have demonstrated the possibility of

Jtilizinej the Rokeach-type value measure in order to manipulate experiment -

ally terminal or instrumental values as independent variables in

researe' -Audies. if certain attitudes or behaviors are predicted as the

:wising or lowering particular values within personal value systems,

:,'.erg 1-:okeach-type measure would provide evidence that such manipulation

had, in fact, taken place. For example, Kehoe predicted that upward manipula-

tion of freedom, eouality. and broadminded, would ircrease "tolerance of

cultural oiversity." Such a prediction cannot be tested unless evidence is

obtained that these values, as the independent variables, have been success-

fully manipulated.

It is finally suggested that a test-retest correlation over time might

be used as a measure of value system stability or change. Pokeach (1970)

has shown that various comparison groups differ systematically in terms of

value system stability. Assuming experimental control of all variables, in-

cluding instrument reliability, except treatment variables being manipulated,

then the less positive the correlation between ranking from test to retest

the greater the value system change. It might, for example, be predicted that

utilization of value clarification strategies would produce significant value

system change. The modified Poeach-type value measure is weli-swited to the

testing of this type of prediction at the elementary school level.



VALIJL PREFERENCES OF PRE- ADDL,!:.

1;.:.ong the issues identified for today's program are those of

'tification, conflict and resolution." This paper is an attempt

first of these issues, value identification. Pore speci-

- -- concern is with the values and value syste-s of various groups

c-cntary school pupils from ages nine to twelve.

E...dcators have a"'nie reason to he concerned about the value orienta-

,f their pupils. Systematic knowledge of pre-adolescent value pre-

ferenc2s is of great potential importance to teachers, curriculum planners,

,-;ci61 studies educators, and researchers.

AND ASSUrPTIONS

before reporting the findings of our studies of pre-adolescent

valJE-_, it is important to make explicit some of the assumptions underlying

research and some of the characteristics of the methodology employed.

The research that we report to you today is bases' upon rilton

"r:keack;'s (1962) conceptualization of values and value systems and upon

thodology of value measurement. Rokeach reaards values as the most

elements of human belief systems. He defines a value (1962, p. 124)

. a tyre of belief, centrally located within one's total belief

ystr .Pout how one odnht or ought not to behave, or about some end-state

efortn or W.. worth attainina." Rokeach differentiates between

A ;0Wn, or reiurred eno-states of oist=oc,_!, and in';''-ur.,,,ntal values,

or er,erred -oees of f),,vior, i thin the set o terr.lnal or instrumental



1

- 2 -

,Alucs, items are differentiated from each other 4 of centrality.

believes that it is the relative positic,- v-Ilues within a value

s that influences choices made by human situations of value

confli

ch's approach to the reasurerent c ..ssumes 1) that

:--r,onents (i.e. value items) of the value %a been accurately

2) that the items comprise a fairly icte list of the

of the value systrm, and 3) that the :-.rticular values

,?ach valIP system is a critic_ v,- in the determin-

ior of human behavior a:1d belief.

The notion that is the relat:ve pos- _,ues within a

_li! t value syste,-, rather than the absolu-,:: preference for a

value, that is crucial has importai:: for value theory

sumient. For exarnie, it is mrth t 7: dependent variable

-est in the studies reported today is not tL. L"punt of a particular

;flue Preference that each subject exhibits. it is rater, the position of

values within each subject's terms

lois approach assumes that nrouos of subjects,

ctumental value system.

a particular value

rel&t.ively high Athin their personal value sycle -c, ,I!1 differ systematically

-roues of subjects, .:ho rank that value relat, ly iou. It is this

assure ion that justifies the handling of ar-1-- '7sative data In a norma-

ive r'anner across subjec-.s.

The ourroses of t:,e studies rez;ort-2d te 1) to'rodify

ro!each Value Survey. (Form (See frlwl'' 1), in order to make
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it zt more appropriate and reliable instrument for use with 9 to 12-year

01'; mnils, and 2) to utilize the modified instrument (See Appendix Table

tnves,igate differences in value nreferences .aron9 subgroups of the

sarplel,

process of modifyin9 the adult, Pokeach value measure involved

1--wmcnt of a Panel of expert judges for considerations of content

and voce,ulary level and the conductirn. of nilot studies to establish

-c test Pertinent data from these procedures are reperted

and IV (See Appendix).

resign Tables V-P. and V-I3 show the composition of comparison groups

in the Vancouver (Table V-A) lnd Portland (Table V-G) samples. The Vancouver

stucy e7mloyed a 2 x 2 x 2 factorial design to sample the value preferences

of ,-rade four and grade six boys and girls at two SES levels. The Portland

st,J,L eraloyed the same instrument and cluster sampling procedures to examine

the value preferences of black and white boys and girls at two levels of SES

in grade six nly. Inasmuch as the Vancouver study did not examine the race

variable and the Portland study did not examine the grade variable, it is

not possible to make direct comparisons between ponul,-tions on all the var-

iables studied. However, we propose, in addition to reportinn the findings

of the two separate studies, to make certain gross comparisons between the

entire Portland sample and the grade six portion of the Vancouver sample. This

saner 011, therefore, report similarities and differences in terminal and

instr.mental value prefQrences 1) within the Vancouver scrple, 2) %ithri the

Portland sample, and 3) between the grade six rupils within the two populations

sanrled: Table V-C shows the composition of tk, comparison nroups in the
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Vancouver-Portland 'comnarative' study.

SV'LAk:TIES

-abies VI-A and VI-B show those values that were ranked consistently

across comparison groups in the Vancouver (Table VI-A) or Port-

VI-B) samples. C,bservation of a value in the top or bottom four

F-.s iticrs in six or more of the eight comparison groups comprising each

savICle uas ta;:en to indicate substantial cross -croup similarity in value

preference.

Table VI-A presents the values meeting the stated criterion level

"? Vancouver sample. The terminal values, family love and protection,

neacef:' world and true friendship, and the instrumental values, loving and

honc!st. .ere uniformly highly rreferred across comparison groups in the

Vancouver sample. Among the least preferred across comparison groups were

the terminal values, confidence and pride in self, feelinn of achievement and

religious faith, and the instrumental values, creative and influential.

According to Table VI-B, two terminal values, family love and protection

and equal o2portunity for all neoole, and three instrumental values, loving,

honest and helpful, were uniformly highly preferred across comparison groups

in the Portland samnle. Those values that were uniformly least preferred

across Portland comparison (Tours were the terminal values, feeling of achieve-

e!citing life, and 4rosrerous life, and the instrumental values, creativf

and influential.

It is well to remember that the Vancouve- sample comprised pupil's in

both grades four and six,whereas the Portland sample comprised only grade

six pupils. / more direct comnarison of grade six value preferences in the



o porellations sampled is provided in Tables VI-C, ''I -0 VII-D, and Tables

I-C VI-D show those terminal (Table VI-C) and instrumental (Table VI-D)

tint were ranked in the top and bottom four rank order positions by grade

ix pu- sn both samples and the ratio of occurence of those values among

,e- groups in each sample. Applying comparable criteria of similarity

eerearison between samples as was applied within samples, Table VI-C shows

# at family love and rrotecticn is highly preferred by grade six Pupils in both

pi and feeling of achievement is uniformly least preferred. Such values as

peaceful world, true friendshija, prosperous life and religious faith approach but

d not meet the criteria level of similarity.

Table VI -E) shows that four instrumental values meet the criterion level

of similarity between samples. Loving and honest are ranked uniformly high

across comparison groips in both Vancouver and Portland grade six samples, where-

as and influential are ranked uniformly low. Helpful and brave approach,

eut do not meet, the necessary criterion leve7. The implications of the uniformly

low preference such values as achievement and creative will t discussed later

this paper.

DIFFEPI:ACES

The factorial desinn of the Vancouver and Portland studies permitted

analyses of variance of the mai effects and interactions of grade, sex and SES

in the case of the Vancouver stud, and race, sex and SES in the case of the

Portland study. Tables VII-A and provide a summary of significant "F"

ratios Yitliin the Vancouversarnie, Table VII-C rrovides a summary of significant

differences within the Portland sareple, and Tables VII-D and VII-F provide
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o, mean differences and significant "t" values between grade six

Jnils in the Vancouver and Portland samples.

and VII-B show significant sex differences in the Vancouver

:11!.E; le on six of fourteen terminal values and seven of fifteen instrumental

values. Girls ranked the terminal values family love and protection, social

--coorition and relioious faith significantly higher and exciting life, pleasure'

rs
rrcsperous life si,;nificantly lower than did boys. Vancouver girls also

ranked the instrumental values loving, honest and forniving significantly higher

and carable, creative, influential and intelligent significantly lower than

'!arcJver boys.

Tables VII -A. and also show that significant grade differences were

''ound on 4 of 14 terminal values and 7 of 15 instrumental values in the Vancouver

frade four rungs refcrred the terrinal values beautiful world and true

frien:!shin sionificantly norc highly than did grade six pupils. In contrast,

grade six pupil!. preferred confidence and pride in self and exciting life more

Mghly than did grade four pupils. Arono the instrumental values, grade four

pupils ranked cheerful, clean, loving and polite significantly higher and ambitious

and dependable significantly lower than did grade six pupils in Vancouver.

The Vancouver studv showed significant SES differences'on one terminal

value and four instrumental values. High SES subjects preferred beautiful world

'and dependable more highly and intelligent and polite less highly than did

low SE.S subjects. It is also worth noting that interpretation of these main

effects is confounded by first and/or second order interactions on five of fourteen

terminal values and nine of fifteen instrumental values.
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Ta.le VII-C shows that V.e Portland stud significant main

,-ffect and/or interactions on four terwinal oral s three instrumental

Si-nificant race differences effects)ere fo,Ind on two ter-

rinal and two instrumental values, sex differences on t;:o terminal values

:KS differences on only one terminal value, flaci: subjects preferred

:re terminal value confidence an,, pride in self and t' instrumental values

influential and cheerful signifi:Antiv more hi:4- than did white subjects in

the Pertland sample. Unite subjects rrcferred the value admiration

and rrspect of others sirnificant*; r,ore hichlv tan did riack subjects. Race

;:as also involved in two-way intc,ractions with SES on the terminal values true

friendship and secure country..

Socio-economic status (SES) was associated with main effects and/or

interactions on three terminal, and two instrumental values in the Portland

sample. Subjects of moderate SES ?referred the tnrr--7,)1 values admiration and

respect of others and secure_counta significantly more hinhly than'did low

`;ES subjects. The SES main effect on securecountry was confounded by a sig-

nificant two-way interaction of Race and SES on V;a1-. value.

A Sex 'main effect' and " interaction of and SES were observed

on the instrumental value Boc- '-v-rj influential significantly

more than did girls al ";rung' the !.nx ris",.-2nce was much greater at

the lmq than at the ,ighir
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VA!;COUVER ACID PORTLAT3 COMPARE()

Tables VII-D and "II-E present mean differences and significant

= .0) for (made six 5qbjecti, in the Vancouver ( n = 68) and Portland

" samples. Significant differences ere found on 6 of 14 terminal

3 of 15 instrumental values.

.recording to table VII-D, Vancouver pupils preferred such 'hedonistic'

values as pleasure and excitinn life significantly more highly than did Port-

land pupils. Vancouver subjects also preferred such 'competence - and achieve-

rcrt 3rientedi values as ambitious and capable (Table VII-E) significantly more

highly than did Portland subjects. In contrast, Portland pupils preferred such

`sociocentric* values as equal onportunqy for all_people (Table VII-D) and

cheerful (Table VII-E) more hirtily than did grade six pupils in Vancouver.

It is also worth noting the Portland subjects ranked terminal values

confi'lence and pride in self and religious faith significantly higher and

family love and protection significantly lower than did Vancouver subjects. Also

worth noting a.-e the remarkable similarities in preference between grade six

nuoils in Portland and Vacouv of such terminal values as secure country and

neaceful world (Table VIi-D) and such instrumental values as polite and dependable

(Table VII-E).
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It P! FOR EDUCATION

it this stage, it :could he unwarranted to make more than tentative

stater-nts concerning the implications for educational nractice of the

findi s these and related studies. It is not yet clear that the findings

L.-,arily generalizable or, even,that replication studies will confirm the

ci-dlqs reported here. !lowever, admitting the limitations of present know -

!edge in the field of preadolescent value preferences, it is, nevertheless,

possible to identify a number of tentative implications for education.

The conclusion that the -readolescent years are a period of substantial

chance in value orientations is of r:reat potential significance to educational

practice, particularly at the ely-entary school level. Whether or not one

believes that schools should nl:!' any direct role in influencing such changes,

it is irnortant to identify the value orientations not only of individual

rupil, but also of sources of Influence upon individual value sysems. Such

sourcis of influence as primary refercice groups and persons may possess value

orientations that need to he ir:entified by educators. Furthermore, if the

school is to make explicit its i;itended and unintended influences upon pupil

values, then systematic efforts must be made to identify the value orientations

of the school as an institution a,ld of participants in the process of schooling.

Social studies and other educators are once more emphasizing the need

to examine value conflicts tr) :,I:ourace the clarification of personal pupil

values within the schlol sc.:tin-. The use of a Rokeach-type measure as an

instructional device is, r'erhaps, indicated in such valuing situations. For

example, would not data concerning reference croup value norrs and personal
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value hierarchies provide valuable inputs to value clarification and con-

flict lasolution activities in the classroom?

F,Irthermore, with reoard to criteria upon which curriculum and instruc-

tion c' :ons are based, Hilda Taba (1962) stated that,

know from research that it is foolhardy to overlook the

special need , interests, weaknesses. strengths, and exist-

ing concerns of th learners in what is taugn. and how it is

done. To ienoro this rerely rears overlooHno potent moti-
vation and courting rossibility of ineffective learning

(p. 2=39).

It would be possible for a ter to utilize the ro0ified Pokeach-value

survey to develop a value Troth for each of his classes (e.q. Tables VI-E

and VI-F), Such a orocedure woul1 rrovide empirical evidence concerning the

preferred values of pupils n would alert teachers to deeply felt inter-

ests a:-!d desires of the chilr. This suggests that as a beginning point

for instruction, motivation for learning could be increased by capitalizing

on the pupils' most vreferred values.

In this regard, it is iroc,tant to note the uniformly high ranking of

-tinily Love and Protectior, Pcaceful Honest, Lovino, and helpful in

both the Vancouver and Portion:" studies as well as the uniformly low ranking

of Prosperous Life, rfclifigofLicilialment, P.rave, Creative, and Influential.

Speculation conceroino causes explanations would undoubtedly he

hazardous. The potential usefulness of this data to educatort, however,

deserves a brief examination.

The high ranking of sociocentric and affection laden values such as

Helpful, Honest, Lovinc, etc. cc-tid well Le a clue to the kind of learning

envi ronront and teacner-TJoil rlatorshins that would increase pupil motiva-
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tion and receptivity to instruction. indeed, the low regard for egocentric

:-,nd success-oriented values such .lus Life, Feeling of Achievement,

and Influential could serve as a wmuing about the possible counter produc-

tive cerr,:ets of stressini achievement and future success in attempts to

motivate ereadolescent children.

In this sar'e vein, a teacher could develop a value nrofile for each

of his students and thereby become aware of the value preferences of in-

dividual pupils. This information could be utilized as a euide to personal

interaction between tne teoC.er and individual students. For examnie,

children indicating a hich reeard for affection, helpfulness, and family

love could well be demonst; ,tiee E, desire for a persor relationship with

the teacher that is quite different from those ranking achievement and

success highest. Beth teachers and counselors could be guided by precise

value preference data of this kind.

There are, of course, danners of the misuse of knowledge concerning

human value systems and changes within those systems. In terms of education,

the daneers include 1) the !ndescriminate aprlication of normative findings

conceening croups of preadolescents to individual nupils, 14)o may differ

markedly from develonmental or sWegroup norms, and 2) the use of knowledge

concerning human value systems to manipulate pupil value preferences to con-

from with the orientations of a dominant majority or of a particular interest

,7roun. It is not the nurnose of this rarer to exarine the ethical-moral

questions relating to ti exnerimental and/or institutional manipulation of

basic human values or of controllIng the Jirection of value system change.

Powever, it would be as fool i deny the possible danners of misuse of such
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knowledge as it would he reject the need for systematic knowledge of human

value systems and their relationships to behavior and belief.

IMPLII--9MS FOR RESEARCH

IP considering the implications of this study for further research, it

im-ortant to remember that these studies were directed only to the questions

of what value preferences preadolescents nold and of whether grade, sex, SES,

and race are correlates of differences in those preference:. The research

questions relating to the value orientations of school children that these

studies suggest include the following:

1) Vhat relationships do value preferences have to other form of

behavior and belief?

2) What effects do valuing and decision-making instructional

strategies have on changes in p :pil value orientations?

3) What effects, if any, do differences between pupil value

orieWations and those of the school or teacher have on pupil

achievement?

Another type of study to which the Rokeach instrument is well- suited is

the 'identification' study. Rokeach (1 NO, p. 15) has suggested that sub-

jects might be asked to perform two ranking tasks upon items of both the term-

inal and instrumental value scales: 1) subjects rank items iri order of per-

sonal Drefer,r.nce ;111 2) ,ubiects rank items in order 'you think your teacher

(or s:.hool) would rrefor'. A r:Inkorder correlation (rho) between the results

of th(: two tasks would constitute an irldux of iAtification of the pupil

v.:th t h< specified refecrce rerso or croup. Ihis ny of operationalizing

the notion of identification nresents some intriguino research possibilities.
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Pokeach (1971a) and Kehoe (1972) have demonstrated the possibility of

.utilizing the Rokeach-type value measure in order to manipulate experiment-

ally terminal or instrumental values as indenendent variables in

resear: .,tudies. If certain attitudes or behaviors are predicted as the

- wising or lowering particular values within personal value systems,

ta. i.okeach-type measure would provide evidence that such manipulation

had, in fact, taken place. For example, Kehoe predicted that upward manipula-

tion of freedom, equality. and broadminded, would increase "tolerance of

cultural diversity." Such a prediction cannot be tested unless evidence is

obtained that these values, as the independent variables, have been success-

fully manipulated.

It is finally suggested that a test-retest correlation over time might

be used as a measure of value system stability or change. Rokeach (1970)

has shown that various comparison groups differ systematically in terms of

value system stability. Assuming experimental control of all variables, in-

cluding instrument reliability, except treatment variables being manipulated,

then the less positive the correlation between ranking from test to retest

the greater the value system change. It might, for example, be predicted that

utilization of value clarification strategies would produce significant value

sister change. The modified Po','each-type value measure is wel)-suited to the

testing of this type of prediction at the elementary school level.
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TIUZ SUR:1.2,1 - 2oam D

r.7.=,11NAL VALTES

7'01-tabl- Lif.

rosp.iro:.:2 life)

is

2,x21t4-
,

active life)

A Sonse of Aoccaolishment

(10.-ting contribution)

7orld at Peace

((Tree of war and conflict)

A World of Beauty
(zeauty of nature and arts)

2T:ality
(equal opportunity for alll

2=lly Security
--akir7 care of loved ones)

Freedom
(indapendence, free choice)

7.appiness

;contentedness)

Inner Harmony

(freedom from inner conflicts)

:Iature Love

(sarlal spiritual intimacy)

National Security
(protection from attack)

Measure
(an enjoyable, leisure2v life)

Salvation
(caved, eternal life)

Self Respect
(self-esteem)

Social Recognition
(respect, ad-'1 ration)

True Priendship

(close companionship)

Wisdom

(mature understanding)

12:37irSIT:21172AL VALUES

abitious

(!1xrd-working, aspiring)

Broadminded
(onen-minded)

Capable

(competent, efficient)

Chergul
(lighthearted, joyful)

Clean
(neat, tidy)

Courageous
(standing up for your beliefs)

Porgiviry
(willing to pardon others)

Helpful
(working for others' welfare)

Honest
(sincere, truthful)

Imazinative
(daring, creative)

Independent

(self-reliant, self-sufficient)

Intellectual
(intelligent, reflective)

Logical
(consistent, rational)

Loving
(affectionate, tender)

Obedient
(dutiful, respectful)

Polite
(courteous, well-mannered)

Responsible

(dependable; reliable)

Self-controlled
(restrained, self-disciplined)
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Poi US3 WITH 17REIDOLESCENT SUBJECTS

Tza=1, V_ILUES INSTRUMENTAL /ALUES

A Baautiful World Ambitious

Admiration and Resoect of Otl-ers Bold (rave)

A Peeling of Achievement Capable

A secure Country
Cheerful

A "Pace-Pul World Clean

Confid.,ace and Pride in Self Creative

Eve! Cmortunity for Al People Deoendable

3:teiting Life Forgiving

7am:Ll7 Love and Protection Helpful

7reedom of Choice Honest

'oleasure Influential

?eligious Faith Intelligent

True Priendshin Loving

Wealth (Prosperous Life) Polite

Self-Controlled
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:F:-CE T.=
7. AC'-'...:::::F..:7:

MODIFILD I= TO 7YCIC::E
7; ..=.Q&: !:NT

G WORDE;,3

Confocza:)te I...f=: W--:itil (Frns:lerous Lifel.) 90 30®
..-- F.::::itir.; L.fe, Fy.citins Life 100

A So..,se of Accomplish- A Fel'ag of Ach40,v,=:n=n CO 30

A Wrld -,.: Peace A Pi,e-,,,F"l to=ld 30 80
A World of 3a,;:7 A Bauf-'5u1 World 100 80

.t-:Fiva., Equal Rights For P,11 ?,.-onl 100 80
7amilv Security Family Love and ProreztFon 90
,-:Fr:..._m. = Fr of Choice (Freedom

nnd'Independence)
)100 50**

i:ational Securi:.y A Secure Country SO 80
Pleas==e Pleasure 90 30
Sal-..ation Religious Faith 80 80
S21:apc: Confidence and ?rid- in Self 100 80

Reco.;nitio-1 Admiration and Pcs?azt of 90 100
Oth.lrs

F:iendFhip

tur., Loyd,

Wisd=

'Happiness

True Friendship

Subsumes most other its s,

100

40

0

10

90

Percc-It s-= in -:ar:nt:*r:;:,...
[ :ea.~
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2,C.:.:E3:17:: 117. 2J, -.TA LliE3 1`%0D ,3

F.0.7.2AC _ r- ::1.0firYT ED ITYY..
7,, A C,P.L.7

TO INCIME 0:T WO?..D in"..;

ti cus Ambitious 100 Sn

Capable Capable 100 90

Cho 100 80

C _ems.. C 1 e -2,71 90 90

Courageous Bold (3CE..:e*) 100 5C*

0 Forgiving (No S-y-.-tonyra

at Grade Level**)
9'; 60**

Heloful Helpful 100 00

Eones t HOE1,?S' t 90 100

Creative 80 90

In tel. lee :ua Tntelli,sent so 70

Loving Loving " r.
7 93

Polity?. Doti to 100 100

-2,espon3-1.1.) le 100 100

S,,14-co-..trol Sel t-c on :roll 1C-.)0 100

ri 1 00 100

Broadminded 30

Logical 40

Ob.,d; ent Subsumed by "Polite - Der..ea-1,,11)1"

Indepennt Sabsume oy 'Freedom and indapendonco"

:ercent ?n.' ter,.. shown In parentheses basi,f.a



1:7.37.'

SC:{30T, 2:1)1;7 .7::

GRAD E 4 GRADE
:P.;;ET:11,7:1,7NT.A7 TERM. INST. INST.

.90

20

.7:1,

._.

::,

.,'-')

.3::

.20

.10

.00

-.31

-;-)1

.99

.89

.79

.69

a
..,..,

- .49

- .39

- .29

- 39

_ -.10

-.20

- .30

3

15

10

7

7

2

2

1

1

1

1

9

6

7

8

7

2

5

3

1

1

A

5

3

5

1

1

1

-

2

1

4 ...3.

,..,
4

2

4

,..2

-

2

9 )

,_

L

2

1

I.

1

1

i,

5

3

3

-:,
..,

1

1

1

Yva. = .73

49

.53

49

.70

'?

.50

24

.77

"25

.73

25
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TAELE VI A

7AL-JES HELD T.71.70FILY HI7 H 02 UNIFORMLY LOS'! ACROSS GROUPS

IN THE VANCOUVER SAMPLE

Extrome High (Top ?our) "_Rank Order -Positions

Terminal Values

Ratio
of

it em Occurrence*

Como.
Rank
Order

TLstrumental Values

Ratio
of

Value Item Occurrence

COmp.
Rank
Order

Family Love and
-3rotection 7/8 1 Loving (Affectionate) 6/8 ?,

Peaceful World 8/8 2 Honest (Truthful,
Sincere) 7/8 2

True Friendship 7/8 3

Extreme Low (Bottom Four) Rank Order Positions

Terminal Values Ins tr=ental Values

Ratio Comp. Ratio Comp.
of Rank of Rank

Value Item Occurrence* Order Value Item Occurrence Order

Confidence and Pride
in Self 7/8 12 Creative 7/8 14.

Teelir,. of Achieve
ment 8/8 14 Influential 7/8 15

Religious Faith 7/8 13



TA3LE V: -

LILU7S 2707 7Y as OR C77710FA1-7 LOW ACRO',5 GROUPS

7:1 '7_71 PO2P:Nn 32,1.213

Yatrene High (rot you aJ Ord--r Positions

Terminal Values

Vcllue Item
Ratio of
Occurrence

Tnstrumental Values

Ratio of
Value Item Occurrence

Family Love and
Protection

Equal On-portunity for
All 7nolla

8/8

6/3

Loving (Affectionate)

Honest (TruthfUll Sincere)

gelpful (Aiaing Others)

8/8

7/8

7/3

tree Tow (Bottcm ?cur) "Rank Orde,' Positions

Terairql Values

Val-_le Its Occurrence

Instrumental Values
Ratio of

Value Item Occn-rence

D-ozllerous Life
(Wealth and Comfort)

Exciting Life (Active,
Adventurous life)

,7,,talinr: of Achievement

Contribution)

7/3

7/3

8/8

Influential (Leadership)

Creative (Lnaginativ)

6/3

8/3

The ratio of cross-groum similarity represents the number of time a
value occurred in the extreme high (top four) or extreme low (ottom
four) rank order positions out of the eight group value nrofiles.



mA313 VI

Comparison Table of merminal Values Held at the Extrome
High ( op Pour) and Extreme Tow (Bottom 'Our) qank Order
Positions by Sixth Graders in Portland, Oregon (N=104)

and Vancouver, B.C. (N=68)

Extreme Figh (Top Four) Rank Order l'ositions

VA:COT7ER. B.C.

Ratio
of

Occurence

7,ORTIAND. OR2GON'

Ratio
of

OccurenceValue Item

Mean
Rank
Position Value item

Mean
Rank
Position

Family Love 1 3/4 Pnnoly Love 1 3/8
Peaceful World 2 4/4 Peaceful World 2 5/3
True Friendship 3 3/4 Equal Opportunity. 3 6/8
Beautiful '7o 1d 4 1/4 True ?riendship 4 4/8

Extreme IOW (Bottom Four) Rank Order Positions

VANCOUVER, B.C.

Ratio
of

Occurence

PORTLUU4 OR2GON

Ratio
of

Occurence

Mean
Rank

Value Item Position Value Item

Mean
Rank
Position

Prosperous Life 11 2/4 Religious Faith 11 2/3
SelfConfidence 12 3/4 Prosperous Life 12 7/8
Religious Faith 13 4/4 Exciting Life 13 7/8
Peeling of Achievement 14 4/4 Peeling of Achievement 14 8/8



-

TABLE Vi D

Cmcaricon 7abla of ins .;:'mental Values Held at the 7-:treme
Hlgh (-lop Four) and Extreme Tow (73otton ;our) Earlr Or.der

2rmitions by Sixth G:aders in Portland, regon (1=104)
and Vancouver, 13.C. (7J-68)

Extreme High (Too Pour) Rank Order Positions

VA:'30UvER. B.C. PORTIA:M. OREGON

Mean Ratio Mean Ratio
Rank of Runk Of

Value Itam Posit'or Occurence Value I tem Position Occurence

Honest 1 4/4 Loving 1 8/8
Loving 2 3/4 Honest 2 7/3
Intelligent 3 1/4 Helpful 3 7/3
Helpful 2/4 Po:giving a 4/8

Extreme Low (Bottom Four) Rank Order Positions

VANCOUVER, B.C.

2atio
of

Occurence

PO'iTLASD, OREGON

Ratio
of

Occurence
Value Item

Mean
Rank
Position Value Item

Mean
Rank
Position

Brave 12 2/4 Capable 12 6/3
Cheerful 13 1/4 Brave 13 6/8
Creative 14 4/4 Creative 14.5 8/8
Trfluential 15 3/4 Influential 14.5 6/8



TABLE VI - E

Cmposite Rank Orders of Terminal and instr=ental Valucs in Urban

Vancouver, B. C., Grade Six Subjects

N = 68

Rank
Order

TERMINAL VALUES

Rank
Order

INSTRU=NTAL VALUES

1 Loving Pmnily 1 Honest

2 Peaceful World 2 Loving

3 True vriendship 3 Polite

4 A Beautiful World 4 Helpful

5 Pleasure 5 Intelligenz

6 Freedom 6 Ambitious

7 Social 7 Dependable
Recognition

a Equality 8 Capable

9 Exciting Life 9 Self-controlled

10 Secure Country 10 Forgiving

11 Self-respect 11 Cheerful

12 Prosperous Life 12 Clean

13 Peeling of 13 Brave
Achievement

14 Religious 14 Influential
Faith

15 Creative



TABLE VI - F

Composite Rank Orders of Terminal and Instrumental Values in Urban

Portland, Oregon, Grade

ll = 104

Six Subjects

Terminal Values
Rank
Order

Mean
Rank

Instrumental Values
Rank
Order

;,ean
Q-n%.

1 Family Love and Protection 4.21 1 Loving (Affectionate) 5.38
2 Peaceful World 5.42 2 Honest (Truthful, Sincere) 5.64
3 Equal Opportunity for All 5.33 3 Helpful (Airing Others) 6.05People

4 True Friendship 6.38 4 Forgivign (Understanding) 7.21
5 Admiration and Respect of 7.20 Polite (Courteous)

Otners

6 Beautiful World 7.31 6 Clean (Neat, Tidy) 7.43
7 A Country 7.29 7 0'..ee,-fu1 (Licht-hearted) 7.73
8 Confidence and Pride in 8.11 8 Self-Controlled 7.E5

(Self-disciplined)
9 Pleasure (Enjoyable Life) 8.25 9 Dependable (Reliable) 7.94

10 Freedom of Choice and 8.50 10 Intelligent (Smart) 8.23
Action (Independence)

11 Religious Faith 8.71 11 Ambitious (HPrdr!orking)

12 A Prosperous Life 0.57 12 Capable (Able to do Things 9.13
(Vealth and Comfort) Well)

13 Exciting Life (Active,
Adventurous Life)

9.82 13 Brave (Courageous) 3.22

14 Feeling of Achievement 10,14 14.5 Creative (Imoqinative)*7c 10 .
(Lasting Contribution)

14.5 influential (Leadership)** 10.95

Basej upon the mean ranking of each value
tYo values h6ving equal 7.1eF,n rEn!:in:s t;t gccup



TABLE 711 - A

37C-77I2TCAYP liATN 0;' GRADE, SEX ..^7:D

SOCIO-ECOUOYIC STATUS (SES) ON T=INAL VALUES 1732:1S OF

"" PATIOS :

VAIvICOTVER STUDY

MAIN EFFEOmS INTERACTIONS

SES x SES GRADE SES
SES GRADE SEX GRADE SEX x SEX GRADE x SEX

Beautiful World 4.184* 13.041** -

Exciting Life

Eamil7 Love and
Protection 13.491**

Pleasure 3.956*

Ole 11.0

4.177* 7.345** 4.336* ow.

Prosperous Life - - 6.873** - - - 3.955*

Religious Faith - - 4.704* - 15.931** - -

Secure Country - - - 4.038* - - 4.242*

Confidence and Pride
in Self 6.313*- -

Admiration and Respect
o7' Others 6.431* 6.431*

True Friendship 7.006** -

ow&

ay.



:=2ICA:2 E??ECTS AND 1'1771'10m-1'0N CaP.1171, SEX

7.01:0-ECO=170 S'7A11US (SSS) r\-\; IEST=TAL VALUES IE TERMS
0.1 7" RA:IOS :

; c 1J-4-,7-71 s -2TJD7

SES G2ADE S7N

r
"7-7-Any

IN:RAT1IONS
SES x r;RAD2 SES x
SEX x SEX 0:qA.DE x SEX

AT:citios - 3.618** - - - 7.013**
Bra.ve - - - - 4.271*

- - 16.12* 6.947* - - 3.931*
0en...-7--1 - 3.434** _ - _ 3.999* _

Clean 14.113** 4.335* - - - - -

Crea1.1-Te _ - 6.042* - 4.638*

Deolndable 13.S81** 8.663** - - - - -
2)7,Iving - - 7.0064* - - - _

Helpful - - - 6.025* - _ -

- - 9.746** - 5.269* - -

:1,'11.L.:4,1 - - 6.337** 4.948* - - 6.387**
Intalligent 5.533* - 12.305** 16.356** - -
Loving - 4.144* 25.903** - - - -
Polite

lf-

6.312** 8.981** - - - - -

Controlled - 6.187* - - - - -

* p < .05

< .01



'7A373 7TT C

3,G:222 3ANT Y.ATN =EC'S AND INTERAOTIO::S 0? RACE, SEX, AND

ST;70SC0MMTC SroAq".US (CFS) ON '.'ETATrAL 7kTUES TT; r'371MS Oe

"2' RAILICS :

7CR'IAND STUD'

2 AIN E22 ECTS 7:7ERACTTONS

SES RA.C2 x RACE x SEX x RACE x
SEX SES --S S:EX -c

SES

'..S,,.are Coantry - - 5.54* - 5.534

Cozifidence and
27 12 in Salf 7.31** - - - -

Adm=a7don and
22= of of Oraers 4.67* 3.95*

?riendshio 11.77**

ST',INIFICAr YAIN EP7ECTS AND INTERACTION OP RACE, SEX, AND

SES ON INSTR7LENTAL 7ALUES 1-11 TERMS 0 "F" RATIOS :

PORTIAND STUDY

HAIN ECTS INTERACTIONS lucll

RACE SEX SES RACE x RACE x SEX x SEX x
SEX SES SES SES

Cheerful 4.32*

4.51*

Tnfluantial 5.07* 12.25* 4.53*

p < .05

** p < .01



A

z..L, LI

e anl

-
.y for i

-"

:ysel f

;.:51 life)

C.31ca and

Faith

, ,

.:,..]venturcus Life)

.-et!1,1c, of ...e/tent

3,18'

5.02

7,65

r reD./0

a2

8,55

7,37

9,3L

7.00

7,03

9.18

CC:.

10,96

3,84

3.7'

3.3-3

3.77

3.51

3.77

L,33

3,68

J

121

5.4')

5,83

7.20

7,31

8,11

8.25

C

3.71

7...E:7

10.11,

3,39

3.72

3.37

3.56

3.53

3.98

3 ,,7

4,nr,]

3,LE

7 C.:11

4.14

.1-5

3.21

2,70

n. s,

3.25'

2,23-

2.25

n. S.

2c,gme

n.s.

68



'r
fllr,

S.,:.:;Ti":.1 v;.!

T

t.

2,L,C.:2UVEP,

X

(Truth..11, Sincere)

Others)

.::erstanding)

r Tidy)

5,90

5,28

7,25

8.18

7.29

6,63

4.84

3.71

4.10

3.71

3.68

4.07

5.64

6.05"

7.21

7.29

7.43

4.14.5

L.49

3.63

3.94

4.13

L.34

n.s.

n,s,

n.s.

n.s.

n,2,

kLh.:-hearted) caJJ 3.78 7 7.3 3.74 2,174

Conti-31...K (Self- 7,51 3.67 7.85 4.-G
.4 4

oendabie (Reliable) '7.9G 3.37 7.94 n.s.

;S:7art) 7,03 4.77 2.23 4.5r, n.s.

Atiticus (;-i:rdworking) 7.37 2.57*

":aoable (A'31e to do Things 7.38 3.44 9.13
!e1 1)

3rave (Co'Jraceous)
8.31 4.41 9.22 4:02 n.s.

Creative (Imaginative) 11.07 4.43 10.95 3.23

Influential (Leadership) 11,32 3.93 10.95 3.r::4 n.s.

I .=

P .05
p <Xi


